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Abstract: Learning strategies are strategies consisted of mental or behavioral activity related 

to some specific stage in the overall process of language acquisition or language use. This 

paper introduces a number of definitions of learning strategy, and it will be followed by a 

discussion of the factors that influence learner's choice of strategies. Then the relationship 

between learning strategies and L2 learning is considered with reference to studies of the 

'good language learner' and 'bad language learner'. 
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1. THE NOTION OF 'LEARNING STRATEGIES' 

 
According to Oxford (1989), language learning strategies are behaviors or actions which 

learners use to make language learning more successful, self-directed and enjoyable. In Rubin's 

definition (1987), learning strategies are strategies which contribute to the development of the 

language system which the learner constructs and affect learning directly. Chamot (1987) 

defines learning strategies as techniques, approaches or deliberate action that students take in 

order to facilitate the learning.  

Ellis (1997) hold that one of the best approaches to defining learning strategies is to try to list 

their main characteristics as follows: 

(1) Strategies refer to both general approaches and specific actions or techniques used to 

learn an L2. 

(2) Strategies are problem-orientated- the learner deploys a strategy to overcome some 

particular learning problem. 

(3) Some strategies are behavioral while others are mental. Thus some strategies are directly 

observable, while others are not. 

(4) Strategies contribute indirectly to learning by providing learners with data about the L2 

which they can then process, for example, they provide indirect support for language learning 

through  planning,  controlling  anxiety, increasing providing learners with data about the L2 

which they can then process, for example, they provide indirect support for language learning 

through planning, controlling anxiety, increasing cooperation and empathy and other means 

(e.g. affective, metacognitive and social strategies). However, some strategies may also 
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contribute directly (for example, memorization strategies directed at specific lexical items or 

grammatical rules). 

 

2. FACTORS AFFECTING STRATEGY CHOICE 

 
2.1 Learning Factors 

 

According to the model of L2 acquisition shown in Figure 1 individual learner differences, as 

one aspect, determines the learner's choice of learning strategies. These then influence 

language learning success. In addition to these two aspects, the success that learners experience 

can also affect their choice of strategies.  

 

 

 

Figure 1 The relationship between individual learner differences, situational factors, learning 

strategies, and learning outcomes. (Ellis, 1994,530) 

 

Learner using learning as a supplement to acquisition in certain conditions, is an Optimal 

Monitor User, who undoubtedly has above children's strategies are often simple, while older 

learner's strategies are more complex and sophisticated. These differences may help to explain 

why older children and adults generally learn faster initially than young children and also why 

this advantage is more obvious in grammar and vocabulary, for which there are many learning 

strategies, rather than pronunciation, for which there are few. 

Aptitude does not seem to be strongly related to strategy use. Baily Stok (1981) found that 

aptitude was not as influential as learner's attitudes. However, Oxford (1989) claims that it is 

likely that a strong relationship exists between the individual's use of learning strategies and the 

individual's cognitive style, but admits that little research has examined the relationship. 

Motivation can be expected to have powerful influence on the choice of language learning 
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strategies. Oxford and Nyikos (1989) found that highly motivated learners used more strategies 

relating to formal practice, functional practice than poorly motivated learners. In a study, 

Polizer and Mc Groarty (1985) also found that learner's goals are likely to determine strategy 

use, for example, the strategy of asking the teacher how an expression is used might be 

regarded as relevant by the student concerned with developing communicative competence, 

but not by one concerned with reading technical literature in the L2. 

 

2.2 The Learner's Personal Background 

 

There exists a close relationship between learner's personal background and strategy choice. 

There is considerable evidence to support the point. Chamot et al. (1988) found that novice 

high school learners of a FL were likely to panic when they realized they lacked procedural 

skills for solving a language problem, whereas expert learners (defined as those who had 

studied another FL previously ) approached tasks calmly and were able to use the strategies 

they had developed elsewhere. Ehrman (1990) found that professional linguists reported using 

more strategies more frequently than untrained students. 

 

2.2.1 The Research on the Good Language Learners (GLLs)  

 

In Krashen's view (1981), the good language learner first of all is able to obtain sufficient 

intake in the second language, and second has a low affective filter to enable him to use this 

input for language acquisition. A good language learner using learning as a supplement to 

acquisition in certain conditions, is an Optimal Monitor User, who undoubtedly has above 

average or superior language aptitude. Our pedagogical goal is to produce optimal users, 

performers who use the monitor when it is appropriate and when it does not interfere with 

communication. 

'Good language learners', according to Rubin in her 1975 study, will be those who, whenever 

possible, do the following: 

(1) Respond to the group dynamic (atmosphere) of the classroom situation so as not to 

develop inhibitions and anxiety. 

(2) Use all opportunities to use the L2. 

(3) Make use of opportunities to practice listening to and responding to speech in the L2 that 

is addressed to them or to others-focusing on meaning not on form. 

(4) Supplement learning from direct contact with L2 native speakers, by also learning from 

formal study of them. 

(5) Are adult or adolescent rather than children, during the early stages of learning grammar. 

(6) Have enough analytical skills to perceive, categorize, and store L2 linguistic features and 

use them to monitor output. 

(7) Have strong reasons for learning the L2. 

(8) Are ready to take risks with the language, even if it makes them seem foolish. 
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(9) Are able to adapt to different learning conditions. 

On the basis of 34 interviews with successful language learners, Naiman et al. 

(1978) identified a set of five major strategies. In addition, each  major  strategy  is  

associated  with  a  number of  minor  and  more specific sub-strategies. Here are the strategies, 

followed by example minor strategies: 

Strategy 1: Active Task Approach: Good language learners actively involve themselves in 

the language learning task. 

(A) by responding positively to the given learning opportunities, or by identifying and 

seeking preferred learning environments and exploiting them. 

(B) by engaging in a number of practice activities. 

Strategy 2: Realization Of Language As a System : Good language learners develop or 

exploit an awareness of language as a system. In dealing with language as a system, GLLs. 

(A) make effective cross-lingual comparisons at different stages of language learning. 

(B) analyze the target language and make inferences about it. 

Strategy 3: Realization Of Language As a Means of Communication And Interaction: GLLs 

develop and exploit an awareness of language as a means of communication and interaction. 

(A) GLLs seek out situations in which they can communicate with members of the target 

language and increase their communicative skills in the language. 

(B) In the earlier stages of language learning GLLs may emphasize fluency over accuracy. 

Strategy 4: Management Of Affective Demands: GLLs realize initially or with time that they 

must cope with affective demands made upon them by language learning and succeed in doing 

so. 

Strategy 5: Monitoring Of L2 Performance: GLLs constantly revise their L2 system. They 

monitor the language they are acquiring by testing their inferences (guesses): by looking for 

needed adjustments as they learn new material or by asking native speakers when they think 

corrections are needed. 

In addition, Naiman et al. (1978) lists a large number of much more specific techniques. 

Some of the most commonly used were: 

- having contact with native speakers 

- listening to radio, TV, records, etc. 

- reading anything: novels, magazines, newspapers, professional articles 

- following the rules as given by the grammar books or textbooks 

All these researches are based on the assumption that the good language learner may employ 

good learning strategies. However, the beneficial effect of strategies may be relative to the 

kinds of task they are deployed in. For example, some strategies may work in tasks aimed at the 

development of linguistic competence and others in tasks with more communicative objectives. 

Thus, good language learners are likely to use effective strategies which may consist of the 

flexible deployment of the right strategies in the right task. 
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2.2.2 The Bad Language Learners 

 

There appear to be three sorts of bad language learners (Krashen, 1981). The very worst has 

neither acquisition nor learning going for him. This may be the result of both attitudinal factors 

(lack of interest in the target language and its speakers, high anxiety. etc.) as well as low 

aptitude or interest in grammar.  The second language student who seems to get nothing from 

the class or the natural environment may be of this sort. According to Krashen (1981), the other 

two bad language learners are over-users of the monitor and under-users of the monitor. 

Krashen (1981: 19-20) based on his explanation of individual differences in second language 

performance on the monitor concept. He distinguished three types of monitor uses. As the good 

language learner, the optimal monitor user has been discussed in 5.3. As bad language lean1ers, 

the other two types of monitor users are: 

(1) Monitor Over-users. There are people who attempt to monitor all the time, performers 

who are constantly checking their output with their conscious knowledge of the second 

language. As a result, such performers may speak hesitantly, often self-correct in the middle of 

utterance, and are so concerned with correctness that they can not speak with any real fluency. 

(2) Monitor Under-users. These are performers who have not learned, or if they have learned, 

prefer not to use their conscious knowledge, even when conditions allow it. Under-users are 

typically uninfluenced by error correction, can self-correct only by using  a 'fee' for correctness, 

and rely completely on the acquired system. . .(Krashen,1982: 19-20). 

According to Krashen, monitor over-users are either individuals who have been 'victims' of a 

grammar only type of instruction or individuals to learn language by consciously applying 

rules. In contrast, under-users are those individuals who are thought to make no, or very little, 

use of conscious rules. 

 

3. CONCLUSION 

 
This study shows that the good language learners use quite different learning strategies in their 

SLA. Learners who consciously adopt learner strategies can help themselves in their SLA. 

Some factors affect learner’s strategy choice. A good language learner is an optimal monitor 

user. This awareness of learner characteristics and individual differences among language 

learners can sensitize teachers to possible variations in learner reactions to teaching and to 

differences in learning strategies. 
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